
PSY 727: Psychological Consultation (Spring 2019) 
 
Instructor: John Begeny, Ph.D. 
Office: 762C Poe Hall 
Phone: 919-513-7950 
Email: john_begeny@ncsu.edu 
Office hours: by appointment  

                      Course meeting time: 
                         Tues., 1:30PM – 4:15PM 
                      Place: Poe 634 
                      Credits: 3 

 
 
I. Course Description 
A central purpose of this course is for students to acquire knowledge and skills related to psychological 
consultation, a recognized process of inter-professional communication and support. Because PSY 727 
is required for students within the school psychology program, the primary emphasis will be on school-
based consultation. Students will begin the course learning about the broad history, concepts, principles, 
and research related to school consultation. For example, students will read about and discuss triadic and 
organizational consultation in the context of U.S. schools. To best prepare students for contemporary 
practices in school consultation, the focus will then shift to systems-level models of consultation. With 
this focus, students will specifically read about, discuss, and engage in applied activities related to one 
or more models of systems-level consultation. In learning about these models, students will also be 
exposed to information and commentary from school psychologists who practice consultation within one 
or more local school districts. Furthermore, students will deepen their understanding about issues and 
concepts related to educational equity and its relationship with systems-level support within schools.   
 
II. General Learning Objectives 
1.  To enhance understanding about consultation and be able to distinguish it from other potential 
helping roles/behavior-change processes available to educational and mental health professionals. 
 
2.  To understand different models of consultation (particularly systems-level and problem-solving 
models of consultation) and to identify their similarities and differences. 
 
3.  To analyze processes of school-based consultation, how those processes may or may not fit within 
the context of schools, and how they relate to topics such as multi-tiered systems of support (MTSS) and 
implementation science. 
 
4.  To learn the interpersonal, systemic, contextual, and cultural variables that may impact the process 
and effectiveness of consultation.  
 
5.  To explore the relationship between systems-level consultation, roles of a school psychologist, 
educational equity, and broader systems of oppression that foster educational inequities. 
 
III. Assignments and Grading  
Student-led assignment; i.e., selecting relevant readings and leading class discussion (two times per 
student, 50 points per experience, 100 points total):  
Two different times during the semester, you (as a student in this course) will work with a peer in the 
course to complete a student-led assignment (SLA) that is relevant to the course and its goals. 
Specifically, the pair will (a) select at least two scholarly readings (journal articles and/or book chapters) 
and one supplemental resource (e.g., relevant news stories, video, or website content), (b) assign those to 
the class, and then (c) lead a class based on those assignments. Depending on the topic, the pair 
completing the SLA might also briefly present content related to the assigned readings, in addition to 
facilitating discussion and possible activities. Additional information about these SLAs will be provided 
in class.  
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Brief written responses (10 points per paper, worth 85 points total): 
During most weeks you will write comments and questions related to assigned readings. These brief 
written responses (1.5 pages in length) will help to facilitate reflection and deeper understanding about 
the readings, will help to facilitate class discussion, and should help students improve their written 
communication. Guidelines for these written responses and related details will be provided in class. 
Note: because there are 10 total writing assignments (each worth 10 points), students can actually earn 
up to 100 total points on the written responses (and if a student’s total score is more than 85, all 
additional points will be added to the student’s overall grade).  
 
Reaction papers; i.e., thoughtful comments about another student’s written response (5 points per 
paper, worth 35 points total): 
On eight of the ten writing assignments, you will write comments and questions as a 1-page reaction to 
another student’s weekly written response. Reaction papers will help to foster reflection and deeper 
understanding about the readings and other students’ perspectives about the readings. Additionally, it 
will enhance class discussion about the weekly readings and related topics. Specific guidelines for these 
reaction papers will be provided in class. Note: because there are 8 total reaction paper assignments 
(each worth 5 points), students can actually earn up to 40 total points on these assignments (and if a 
student’s total score is more than 35, all additional points will be added to the student’s overall grade).  
 
Schoolwide capacity assessment (25 points total). You will be asked to prepare a brief written report 
and discuss your school setting as a result of completing the SOPAA Schoolwide Capacity Assessment 
(SOPPA book, Appendix B). If applicable, this capacity assessment might also include information from 
the Erchul and Martens (1997, 2002) “Getting to Know the Territory” list (see handout). Additional 
details of this assignment will be provided in class. 
 
Group presentation (25 points total). In groups of approximately three students, you will present 
relevant content associated with a chapter from the assigned textbook. The presentation will be 
relatively brief (20-25 minutes, including time for an activity and/or discussion). Additional details 
about this assignment will be provided in class. 
 
In-class participation and engagement (30 points total): I will evaluate class participation for each 
student. Your performance will be evaluated based on class attendance, engagement, and participation 
during class.  
 
Extra Credit Opportunity (up to 15 points): 
As an extra credit option, you may complete Activity #10 described within Chapter 14 of the required 
text. Specific guidelines for completing and presenting the results of this activity will be provided if you 
inform me of your interest in this extra credit option. You should notify me no later than April 9 if you 
plan to complete the extra credit opportunity.  
 

 
Final Grade Scale  

A  = 276 or more (92% or higher) C   = 216 – 233 (72-77.9%) 
A- = 270 – 275 (90-91.9%)  C-  = 210 – 215 (70-71.9%) 
B+ = 264 – 269 (88-89.9%)  D+ = 204 – 209 (68-69.9%) 
B  = 246 – 263 (82-87.9%)  D   = 186 – 203 (62-67.9%)  
B- = 240 – 245 (80-81.9%)  D-  = 180 – 185 (60-61.9%)  
C+ = 234 – 239 (78-79.9%)  F   = <179 points (<60%) 
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IV. Readings 
There is one required text for this course: 
Begeny, J. C., Schulte, A. C., & Johnson, K. (2012). Enhancing instructional problem  

solving: An efficient system for assisting struggling learners. New York: Guilford Press.  
This text describes a systems-level model of school consultation referred to as the Systems-Oriented 
Plan for Academic Achievement (SOPAA) model. In the assigned readings (see last pages of syllabus), 
chapters from this book will be referred to as “SOPAA (Ch. X)” 

 
Additional required readings (e.g., book chapters, journal articles) will be assigned throughout the 
semester. These readings will be made available to you.  
 
V. Miscellaneous Policies 
Instructor availability: Students are highly encouraged to discuss any matter related to the course with 
me. Students are also encouraged to use email for brief contacts that are not of a substantive nature. For 
example, using email as a means of communication is appropriate for notifying me that you will be 
unable to attend class on a specific date, to set up an appointment, etc.  

 
Attendance: You are expected to attend all classes and show up to class no later than 1:30pm. 
Absences can only be excused prior to a class. No unexcused absences are permitted. An unexcused 
absence will result in a drop of one full letter grade. Two unexcused absences may result in a course 
grade of F.  

 
Late assignments: Assignments submitted after the specified due date are subject to a 50% late penalty 
for each weekday they are late.  

 
Severe weather policy: In the event that NCSU classes are canceled (e.g., due to severe weather), 
activities for the canceled class will be covered in the next class period. If a class period is canceled on a 
day that an assignment is due, you must submit (if applicable) an electronic version of that assignment 
by 5:00pm of the canceled class period. If an assignment is due the week following a canceled class 
period, that assignment will still be due during that class period unless I specify otherwise. 

 
Incomplete policy: Incompletes (grades of "I") will be given only in the case of unavoidable medical 
emergencies, military service, hardship, or death in the immediate family. If you find yourself falling 
behind or not scoring well on assignments, you should seek assistance from the instructor.  
 
Academic Dishonesty: University regulations require me to state the obvious: I expect you to be honest 
regarding your work in this course. Putting your name on a paper means that you neither gave nor 
received unauthorized aid, and cheating on exams in any way is obviously prohibited. For a complete 
statement of the university’s policies on academic integrity, see this web site: 
http://www2.ncsu.edu/prr/student_services/student_conduct/POL445.00.1.htm 

 
Specific Needs or Requests: This class abides by the policies set forth by North Carolina State 
University with respect to students with special needs. If you are a student in need of assistance due to a 
physical or learning disability, please contact me as soon as possible so that the appropriate 
accommodations can be made.  All documentation and requests for special assistance are considered 
confidential. The university’s policy on disabilities is available at: http://www.ncsu.edu/equal_op/dss/ 
 
Equally important, in an effort to affirm and respect the identities of transgender students in the 
classroom and beyond, please contact me if you wish to be referred to using a name and/or pronouns 
other than what is listed in the student directory. 
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Course Schedule for Spring 2019 (PSY727 & PSY 841) 

Because all students simultaneously enroll in PSY 727 (Psychological Consultation) and this PSY 841 
consultation-based practicum, the course schedule below integrates assignments and activities for both 
courses. Dates of events may change if necessary.  
 

DATE READING 
ASSIGNMENT (To 
be completed before 

class) 

TOPICS TO COVER IN 
CLASS (IN ADDITION TO 
GROUP SUPERVISION) 

PRACTICUM/ON-SITE 
ACTIVITIES 

1/8 
Week 1 

Erchul & Sheridan 
(2014); Frank & 
Kratochwill (2014); 
and VanDerHeyden 
(2014) 
 

Introductions; course 
overview; discussion about 
school placements and 
experiences with consultation; 
discuss readings; course prep 
activities; detailed look at the 
syllabi.   

Arrange for interview with principal. 
With on-site supervisor: discuss your 
course requirements and finalize your 
practicum agreement; discuss his/her 
experiences with and perspectives 
about consultation; then discuss his/her 
perspectives about the school’s system 
for supporting struggling learners.  

1/15 
Week 2 

Long et al. (2016); 
SOPAA Chs. 1-3 and 
Appendix B1 

 

Systems-level consultation via 
the SOPAA model; 
completing a Schoolwide 
Capacity Assessment; select 
SLA topics. 

Complete principal interview; continue 
gathering information for Schoolwide 
Capacity Assessment (e.g., do informal 
interviews with other school leaders); 
as needed, prepare to get 2 cases by 
1/29.  

1/22 
Week 3 

SOPAA Chs. 4, 5, 6, 
& 122 

Facilitating the TAPS Process; 
Teacher Self-Assessment (in 
class); discuss principal 
interviews. 

Complete Schoolwide Capacity 
Assessment (write-up due in class 
1/29); as needed, prepare to get 2 cases 
by 1/29 

1/29 
Week 4 

SOPAA Chs. 7, 8, 9, 
& 13 

Group presentations and 
discussion of SOPAA 
chapters; turn in and discuss 
schoolwide capacity 
assessments; do Activity #2.  

Begin initial stages of TAPS case and 
home-school case. 

2/5 
Week 5 

SLA #1 (Educational 
equity)3 

SLA#1; discuss ideas for 
reporting case information. 

Work on TAPS and other case; begin 
working on Activity #5 from Ch. 14. 

2/12 
Week 6 

SLA #2 (Educational 
equity)4 

SLA #2 Work on TAPS and other case; 
continue working on Activity #5. 

2/19 
Week 7 

SLA #3 (Additional 
scholarship relevant 
to consultation)5 

SLA #3; Discuss Activity #5 
from SOPAA book. 

Work on TAPS and other case; work 
on Activity #3. 

2/26 
Week 8 

None No class.  
NASP conference begins 2/26. 

Work on TAPS and other case; 
continue work on Activity #3 if 
needed. 

3/5 
Week 9 

SLA #4 (Socio-
political contexts of 
education)6 

SLA #4 
 

Work on TAPS and other case; begin 
outlining ideas for Activity #4. 

3/12 
 

None No class—Spring Break  
 

None 

3/19 
Week 10 

SLA #5 (Identity and 
positionality)7 

SLA #5; discuss Activities 3 
& 4. 

Work on TAPS and other case.  
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3/26 
Week 11 

SLA #6 (Identity and 
positionality)8 

SLA #6 Work on TAPS and other case; work 
on Activity #9. 

4/2 
Week 12 

SLA #7 (Pre-service 
preparation of 
educators—on 
course-focused 
topics)9 

SLA #7  Work on TAPS and other case; work 
on Activity #9. 

4/9 
Week 13 

SLA #8 (Pre-service 
preparation of 
educators—on 
course-focused 
topics)10 

SLA #8  Work on TAPS and other case; finalize 
Activity #9. 

4/16 
Week 14 

SLA #9 (Efforts to 
enhance educational 
equity)11 

SLA #9; Discuss Activity #9.  Begin concluding TAPS and other case

4/23 
Week 15 

SLA #10 (Efforts to 
enhance educational 
equity)12 

SLA #10  Conclude TAPS and other case 

Date 
TBA 
Finals week 

 Case presentations and 
reflections 

Conclude TAPS and other case 

Writing assignments (i.e., brief written responses) will be graded (out of 10 points) for weeks 2, 3, 5-7, 
and 9-15 (12 total assignments). For the pair assigned to a respective SLA, that pair will not complete 
the writing assignment because they will instead prepare to facilitate class discussion. Thus, everyone 
will complete 10 total writing assignments. The corresponding number of each writing assignment (1-
12) is shown with a superscript in the “READING ASSIGNMENT” column. 
  

Summary of SLA Topics 
 
Educational equity: A focus of this course is on systems-level consultation practices that help to ensure 
all students receive timely and effective support whenever needed. Perhaps similar to others, my work in 
the area of systems-level change is driven by the imperative to improve educational equity within 
schools, districts, states, countries, etc. The relevance of educational equity in systems-level consultation 
will be briefly discussed in class when introducing the SOPAA model, but we will all benefit from being 
able to read about, write about, and discuss issues of educational equity at a deeper level—and 
throughout the semester we will want to continually consider the relationship between schoolwide 
systems and educational equity. The SLAs specifically focusing on educational equity will help us 
facilitate such opportunities. Topics and scholarship related to educational equity are far reaching. For 
these SLAs, I will encourage broader examinations and discussions of educational inequity (e.g., 
explanations for and evidence of its widespread prevalence) rather than “smaller” or less direct 
quantitative examinations of the topic (e.g., an example of one small-scale study documenting learning 
outcome disparities in a school). Additional context for the educational equity SLAs will be provided in 
class.  
 
Additional scholarship relevant to consultation: In one semester, it is impossible to cover all topics 
related to consultation, nor are we able to cover all the different theories and models of consultation. 
This SLA topic therefore allows our class to explore some additional scholarship relevant to the practice 
of consultation—systems-level consultation or otherwise. Examples of other areas to possibly explore 
are (a) changing attitudes and behaviors through triadic consultation; (b) RTI and/or MTSS; (c) 
implementation science; (d) improvement science; (e) recent data/studies that highlight the need for 
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stronger systems-level consultation in schools. Similarly, scholarship connected to specific chapter 
content in the SOPAA book (e.g., linking assessment with intervention, achieving strategic in-service 
professional development, fostering schoolwide support for systems improvements, etc.) reflect 
potential topics for this SLA.  
 
Socio-political contexts of education: This SLA topic allows us to discuss social and political factors 
that influence a school district’s or school’s ability to effectively support all children and reduce 
educational inequities. The focus of this SLA could be on socio-political factors that influence a school’s 
ability to utilize effective systems, or it could be a broader focus on overall effective schooling. 
Examples of the many potential topics we may explore include: (a) legacies of oppression and 
discrimination in the United States; (b) the impact of governmental laws or policies on education; (c) 
capitalism and the corporatization of education; and/or (d) historical and contemporary social contexts 
for recruiting, preparing, and valuing professional educators.  
 
Identity and positionality: To enact positive social change in a way that improves educational equity 
(including efforts to enhance school-based systems of support), some would argue that it is essential for 
such change-agents to deeply consider—and continually reflect upon—his/her/their individual identity 
and positionality, which is naturally embedded in the beliefs and attitudes that influence and motivate 
one’s work. School psychologists (whether engaging in research, practice, policy, etc.) have a 
professional obligation to promote social justice. As such, school psychologists must consider their own 
and others’ attitudes, values, and worldviews in the process of promoting educational equity and other 
forms of positive social change. For these and related reasons, we will examine topics and concepts 
connected to identity and positionality. Of course, there are numerous concepts, constructs, and topics to 
explore within “identity and positionality;” the following provides a small number of examples: 
privilege, intersectionality, cultural identity, white fragility, intercultural consciousness, white 
supremacy culture, implicit bias, savior complex, white liberal racism, etc., Often, these and related 
concepts are also relevant to discussion about educational equity and socio-political factors that 
influence education. 
 
Pre-service preparation of educators—on course-focused topics: This SLA will help us to examine 
research looking at pre-service preparation of educators in the United States (including but not limited to 
school psychologists). More specifically, we will examine educators’ pre-service preparation that is 
related to the following two broad areas: (a) school-based systems (including areas such as RTI or 
MTSS if desired); and (b) diversity, social justice, intercultural consciousness, or other topics strongly 
connected with issues of educational equity. As will be discussed in class, increased awareness and 
critical discussion about pre-service preparation for educators can have important implications for 
systems-level consultation practices.      
 
Efforts to enhance educational equity: We will conclude our SLAs with critical reading and 
discussion about existing efforts intended to improve educational equity in the United States. Examples 
of such efforts may be related to school-based systems (e.g., those designed to support all students’ 
academic, behavioral, and/or mental health), or they may focus on efforts not specifically related to 
school-wide systems (e.g., culturally relevant and/or sustaining pedagogy, expanding access to 
evidence-based practices, dissemination of facts and statistics that highlight educational inequities). 
Greater awareness and a critical discussion of such efforts should help us recognize several different 
ways that educators (broadly defined) can address educational inequities, as well as the challenges or 
unintended effects of such efforts. 


